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Foreword

At the July 2003 MCEET YA meeting, Ministers agreed to the development of Statements of Learning
for English that ddepne and deliver common curriculum outcomes to be used by jurisdictions to inform
their own curriculum developmentd. The development of the Statements is a response to concerns about
the lack of consistency that exists in curriculums across the nation and the impact this is having on an
increasingly mobile student population.

The Statements of Learning for English have been developed collaboratively by State, Territory and
Australian education authorities. They provide a description of knowledge, skills, understandings and
capacities that all students in Australia should have the opportunity to learn. The development of the
Statements has involved identipcation of what is common amongst State and Territory curriculums as
well as what is essential for all students to learn.

For the many students and their families who move school within or across jurisdictions, greater
consistency in learning opportunities for children at particular stages of schooling will assist in
alleviating the educational and emotional impacts associated with such moves.

In line with impacts being felt across all areas of Australian society, our students are increasingly
operating in a national and global society and economy. It makes sense that education jurisdictions
across Australia have worked collaboratively to identify the body of knowledge, skills, understanding
and capacities which are essential for that context. Jurisdictions will need to consider how they integrate
these elements into their own curriculums in a manner which suits the diversity of studentsi needs and
schools across the country.

These statements represent signipcant collaboration between education authorities at a State, Territory
and National level, and will inform future decisions by Education Ministers on the further work

to be undertaken on English, Mathematics, Science, Civics and Citizenship, and Information and
Communication Technologies.

Ken Smith
Chair, National Consistency of Curriculum Outcomes Steering Committee
Australian Education Systems Ofpcials Committee



Statements of Learning for English

Introduction

This document, Statements of Learning for English, is the result of collaborative work by Australian
education jurisdictions to achieve greater consistency in curriculum. It sets out the knowledge, skills,
understandings and capacities that students in Australia should have the opportunity to learn and develop
in the English domain.

Statements of Learning for English is not a curriculum in itself. Instead, it contains a series of statements
about essential opportunities to learn in this particular domain which education jurisdictions have agreed
to implement in their own curriculum documents. As such, this document is primarily intended for
curriculum developers. It is not the express intent that the document is promoted directly with teachers
or the general community.

Statements of Learning for English is not a list of all possible opportunities to learn within the English
domain. It contains only those opportunities which all education jurisdictions agree should be consistent
across Australia. Jurisdictionsd own individual curriculum documents will likely include additional
aspects of English.

Statements of Learning for English contains two critical elements: the Statements themselves and their
professional elaborations, which work together as a package, with the Statements also represented in
expanded form in the professional elaborations. The Statements are written in a plain English form
which allows them to be engaged with by a broad audience if required. As the name suggests, the
professional elaborations use the professional language of the English curriculum domain.

Underpinning the Statements and professional elaborations package within the Statements of Learning
for English is the idea of an opportunity to learn. The opportunities to learn set out in this document are
those opportunities seen as reasonable, challenging and appropriate. 6Reasonabled means it is realistic

to expect that most students will have actually achieved the learning within a reasonable period of

their prst having the opportunity to learn. Up to two years can be considered reasonable for students.
0Challengingd means that the opportunities will be a stretch and thus they represent somewhat more than
a propcient student could be expected to learn initially. Appropriated means that the opportunities are
suitable for the majority of young Australians to experience.

The opportunities to learn in the Statements and professional elaborations sections have been developed
for four year junctures — the end of years 3, 5, 7 and 9. Most of the curriculum documents of Australian
education jurisdictions are organised in bands, levels or stages rather than in year junctures and so

the opportunities to learn in this document will most likely be included in jurisdictionsd curriculum
documents in the band, level or stage where the year juncture falls.

The opportunities to learn in the Statements and professional elaborations sections are also structured
around broadly depned aspects of English, known as conceptual organisers. They provide coherence and
structure for this document. In implementing the opportunities to learn, jurisdictions will use whatever
organisers suit their curriculum documents best.



English curriculums in Australia

The Statements of Learning for English have been written in the context of the following aims of English

curriculums in Australia which seek that students develop:

» the capacity to speak, listen, read, view and write to make meaning with purpose, effect and
conpdence in a wide range of contexts

» knowledge of the ways texts and language vary according to context, purpose, audience and content,
and the ability to apply this knowledge

 the capacity to critically interpret and construct spoken, written, visual and multimodal texts in a
broad range of mediums

» the capacity to use critical, analytical and imaginative abilities when interpreting, constructing,
evaluating, discussing and using language and texts

» asound grasp of language forms and features and textual structures, and the capacity to apply these
to the interpretation and construction of texts

» abroad knowledge of a range of literature and other texts, including multimodal texts:
— from the past and present
— from Australia, including texts that give insights into Aboriginal experiences, Torres Strait Islander

experiences and multicultural experiences in Australia

— from Asia, in English or translated into English
— from other English-speaking cultures
—in English and translated into English from cultures where English is not the dominant language
— from youth and popular cultures

» knowledge of the ways in which texts may be interpreted and constructed according to cultural,
social and personal backgrounds and contexts

» knowledge of the qualities of language and ideas that contribute to the enjoyment of increasingly
complex texts

 the capacity to use information and communication technologies in the construction of texts and
the capacity to interpret and critically analyse texts created and published through information and
communication technologies

A the capacity to use texts to make sense of oneds world, to broaden and promote shared cultural
understandings, to exercise judgement and responsibility in matters of morality, ethics and social
justice, and to prepare one for lifelong learning.

Features of Statements of Learning for English and the
professional elaborations

The Statements of Learning for English describe the knowledge, skills, understandings and capacities
that all young Australians should have the opportunity to learn and develop.

The professional elaborations build on the Statements of Learning by providing more specipc detail, by
subdividing the Reading and viewing and Writing Statements into two categories relating to imaginative
texts and to information and argument texts, and by making use of the professional language related to
English.

As systems over time will integrate Statements of Learning for English within their own curriculum
documents, teachersd application of them will be through their own State and Territory curriculums.



Each Statement is organised by year level and mode to describe three aspects of an English curriculum
that are essential and common. They are:

* Reading and viewing

e Writing

» Speaking and listening.

Each professional elaboration further divides the Statement to describe pve aspects of an English
curriculum that represents what is essential and common. They are:

* Reading, viewing and interpreting imaginative texts

* Reading, viewing and interpreting information and argument texts

* Writing information and argument texts

* Writing imaginative texts

» Speaking and listening.

The Statements of Learning and their professional elaborations have been designed to be challenging but
accessible to students at years 3, 5, 7 and 9. They differ from the Literacy Benchmarks Years 3,5 & 7,
which represent minimum standards of achievement.

Texts

Three broad categories of texts are used within the Statements of Learning for English. These are
imaginative texts, information texts and argument texts. There is no agreed terminology across the States
and Territories to refer to the categories of different types of texts. The categories of texts used for the
Statements of Learning for English and their professional elaborations are not depnitive, and are used for
convenience to avoid the need for constantly listing all the types of texts to which one may wish to refer.
A text may include aspects, or the intentions, of texts in other categories. All categories include texts that
are print and electronic and they may be found, for example, in books, plms, television programs, CD-
ROMs and websites.

Imaginative texts: texts that involve the use of language to represent, recreate, shape and explore human
experiences in real and imagined worlds. They include, for example, fairytales, anecdotes, novels, plays,
poetry, personal letters and illustrated books.

Information texts: texts that involve the use of language to represent ideas and information related
to people, places, events, things, concepts and issues. They include, for example, recounts, reports,
descriptions, biographies, explanations, transactional texts, news articles and features.

Argument texts: texts that systematically present a point of view or seek to persuade an audience. They
include, for example, arguments, formal essays, letters to the editor, advertisements, documentaries,
interviews and reviews.

General skills

The following skills have been identiped as essential in English. As these skills sometimes cross more
than one mode and more than one year level, they are listed here rather than within the body of the text.
They are listed as essential at years 3, 5, 7 and 9 and the degree of complexity of their use will relate to
the complexity of the texts and language at each year level.



Students:

» plan, draft, edit and proofread texts

» skim and scan to locate and synthesise information

 research and take notes using print and electronic media

» use a metalanguage to explain their knowledge and use of texts and language

» use dictionaries, spell checks and/or thesauruses to decode and spell unfamiliar words
» use word processing skills.

Reading the Statements of Learning

The Statements of Learning for English have been designed to describe progressions of learning that are
accessible and challenging at four year junctures of years 3, 5, 7 and 9.

Each Statement of Learning and professional elaboration subsumes the knowledge, skills, understanding
and capacities of the Statements and professional elaborations that precede it. It is important for
curriculum writers to consider the Statements of Learning and the professional elaborations as a whole,
in conjunction with the Introduction.

Where a concept has been included under one heading, eg Writing information and argument texts, it
is not generally repeated under another heading, eg Writing imaginative texts or Reading, viewing and
interpreting imaginative texts, other than where it is especially applicable.

In a number of instances examples have been incorporated to assist curriculum writers to clearly
identify the intended depth and breadth. Whenever examples are included, they are for the purpose of
claripcation only and should not be taken as prescriptive.



Year 3 Statements of Learning for English

Year 3 Reading and viewing

Students read and view simple texts that entertain, move, report, explain and give opinions. They read
and view imaginative texts such as childrengs stories, rhymed verses, fairytales and fables. They also
read and view information texts such as reports, transactions and explanations. The texts they read and
view contain ideas and information related to their real and imagined worlds, with illustrations that
clarify meaning. The texts may be in illustrated books, school newsletters, local newspapers, childrends
magazines, advertisements, plms, and on television programs, CD-ROMSs and websites.

Students understand that imaginative texts can entertain, move and teach important things; are produced
for particular audiences; and have plots, settings and characters. They understand that information texts
can report and explain information and events and also give opinions. They also understand that texts
can be produced for different audiences and that the interests of the intended readers and viewers can be
reyected in the text.

When students read and view texts, they identify the main topic or key information, some directly-
stated supporting information, and the order of events. They can draw inferences from directly-stated
descriptions and actions (eg infer a character@ feelings) and talk about how people, characters and
events could have been portrayed differently (eg more fairly). They relate their interpretations to their
OwWn experiences.

Students have the opportunity to draw on their knowledge of texts and language to clarify meaning.

They know:

» the typical generic structure of texts (eg setting and a storyline with a problem and a solution in
stories, an introduction and a description of features or events in reports)

 that stanzas, rhyme and rhythm are features of rhymed verses

» the function of statements, questions, commands and exclamations

» that adjectives can be chosen to portray people, places, events and things in particular ways

» the function of visual language (eg clothing, facial expressions, appearance)

 that voice tone, volume and sound effects, and visual language can be used to portray people in
particular ways

* how to decode new and familiar words using common letter/sound relationships (eg long vowels,
consonant digraphs, consonant blends), common visual letter patterns, simple tense and plural
endings, and a base word.

Year 3 Writing

Students write texts on familiar topics for known readers to entertain, describe and express their opinions
in print and electronic mediums. They write imaginative and information texts that may include simple
stories, recounts, descriptions and explanations. In their writing they use other texts they have read and
heard as models.



Students understand that stories can entertain or inform an audience; have characters, a setting and a
plot; and that they have a structure. Students understand that information texts can describe people and
events, and give an opinion that may be positive or negative.

When students write stories, they introduce characters and provide a brief description of setting. They
formulate a storyline of a few sequenced events that create a problem. They include brief descriptions of
familiar characters, places and things, and attempt an ending that resolves the problem. When students
write recounts or descriptions, they order information or sequence events using some detail and/or
supporting illustrative material. They also formulate an opinion on a topic and support the opinion with
at least one or two reasons or a simple explanation based on personal judgement.

Students have the opportunity to draw on their knowledge of texts and language to use:

» simple sentences in appropriate grammatical order for statements

» story markers (eg once upon a time, a long time ago)

» adjectives, adverbs and prepositional phrases to elaborate ideas (eg The old man rode his bike slowly
on the bumpy road.)

» vocabulary and word forms appropriate to the subject matter of the text
some specipc or technical vocabulary where appropriate
thinking, feeling and doing verbs to give reasons and express opinions

» cohesive devices (eg then, next) to guide readers through a series of events

» conjunctions (eg and, but, because) to combine clauses for adding ideas and information and giving
reasons

» patterns of repetition to emphasise or link actions or ideas

» pronouns that agree with the words to which they are referring

 basic punctation marks, including full stops, commas between items in a list, exclamation marks and
questions marks

» sound, visual and meaning patterns to spell accurately high-frequency words, monosyllabic words
and some words with two syllables with common spelling patterns.

Year 3 Speaking and listening

Students speak and listen through discussions, conversations and oral presentations in small and large
groups, which are usually informal. They recount events and describe and report on people, places and
things related to their own experiences.

Students understand that speaking and listening provide opportunities to exchange information, to share
and explore ideas, and to express opinions and listen to the opinions of others.

When students engage in discussions and conversations, they identify opinions provided by members
of the group, agreeing or disagreeing with reference to their personal opinion. When making oral
presentations of personal recounts or simple reports, students understand the topic and provide some
relevant ideas and information, including events in sequence and brief descriptions. They listen
attentively, showing interest in a speakerds presentation, and speak audibly, with some sense of
addressing an audience and the needs of the listeners.



